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European policy context  
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2002 2004 2006 2008 2010 

Copenhagen  Maastricht Helsinki Bordeaux Brugge 

2005: European Reference tools: EQF, ECVET, 
EQAVET 

2009: ECVET/ EQAVET 
Recommendation 

EU2020: 
•ET 2020 
•Youth on the Move 
•New skills for jobs 

Emphasis on collaboration between EU member states, as a basis for mobility and LLL 

2008: EQF 
Recommendation 

 Where do we come from? 



 Policy context 

 Copenhagen declaration 

 

 



 Policy context 

 Maastricht Communiqué 

 

 

Maastricht Communiqué 

on the Future Priorities of Enhanced European Cooperation 

in Vocational Education and Training (VET) 



 Policy context 

 Helsinki Communiqué 

 

 

The Helsinki Communiqué (2006) 

on Enhanced European Cooperation in VET 



 Policy context 

 Bordeaux Communiqué 

 

 



 Policy context 

 ECVET Recommendation 

 

 



 Policy context 

 ECVET Recommendation 

 

 

I. NEW IMPETUS FOR VOCATIONAL EDUCATION AND TRAINING IN EUROPE 

Quality and excellence 

III. STRATEGIC OBJECTIVES FOR THE PERIOD 2011-2020, FOLLOWED BY SHORT-TERM 

DELIVERABLES 2011-2014 

4. Developing a strategic approach to the internationalisation of I-VET and C-VET and 

promoting international mobility 

7 DECEMBER 2010 

The Bruges Communiqué on enhanced European Cooperation in 

Vocational Education and Training for the period 2011-2020 



 

 

Europe 2020 is the EU's growth strategy for the 
coming decade. 
In a changing world, we want the EU to become 
a smart, sustainable and inclusive economy. 
These three mutually reinforcing priorities should 
help the EU and the Member States deliver high 
levels of employment, productivity and social 
cohesion. 

 
 

 Policy context 

 Europe 2020 strategy 



Policy context 

Europe 2020 strategy 

Smart growth  

an economy based on knowledge and innovation requires: 

• improving the quality of education; 

• knowledge transfer;  

• openness and relevance of education systems by building national 
qualification frameworks;  

• better gearing learning outcomes towards labour market needs 

Sustainable growth  

future skill needs; ”skills for green jobs” 

Inclusive growth  

implementation of lifelong learning principles; flexicurity 



Policy context 
Europe 2020 strategy 

Significant progress being made:  

in support of national reforms of lifelong learning;  

the modernisation of higher education; 

the development of common European instruments promoting 
quality, transparency and mobility; 

Strategic objectives: 

Making lifelong learning and mobility a reality; 

Improving the quality and efficiency of education and training 

Strategic framework for European cooperation 
in education and training (”ET 2020”) 



Policy context 
Europe 2020 strategy 

IVET as an attractive learning option with high relevance to labour 

market needs and pathways to higher education; 

Flexible systems based on the recognition of learning outcomes and 
supporting individual learning pathways; 

Cross-border mobility as an integral part of VET practices; 

Recognition of the mobility training experience has to be ensured 
through the use of ECVET; 

Validation of non-formal and informal learning provides pathways 
for up-skilling and reintegration of people to the labour market. 
The adoption of an outcome-based approach for vocational 
qualifications, as promoted by the EQF and ECVET, is key to 

achieving this; 

By 2020, systematic use of EQF, ECVET and Europass aimed at 
transparency of qualifications and portability of learning outcomes 



European initiatives and tools  
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Formal 
training 

Formal training 
abroad 

Working 
experience 

Informal 
learning 

Diploma 
 LLL 
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Non formal and 
informal learning 

 EU initiatives 
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EQF Principles (key words) 

• Meta-framework 

• Learning Outcomes 

• Knowledge – Skills – Competence 

• Descriptors defining referencing levels 

• Best fit 

• Mutual trust 

• Quality Assurance 
• ”Qualification means a formal outcome of an assessment and validation 

process which is obtained when a competent body determines that an 
individual has achieved learning outcomes to given standards” Definitions, 
EQF Recommendation Annex I 



 The Recommendation EQF 

The EQF aims to relate different countries' national 
qualifications systems to a common European reference 
framework of eight levels. In the Recommendation Member 
States (MS) are invited to: 

relate their national qualifications systems to the European 
Qualifications Framework 

indicate the EQF level at each new qualification by 2012 

use an approach based on learning outcomes when defining 
and describing qualifications, and promote the validation of 
non-formal and informal learning 

promote and apply the principles of quality assurance in 
education and training 

designate a national coordination point 



 Referencing proces 



 EQF newsletter end 2011 

Some 26 countries have proposed or adopted eight levels 
for their NQF.  

This consensus contrasts with the earlier frameworks. For 
example, Ireland’s NQF has 10 levels. The UK (Scotland) 
NQF has 12. The French NQF is being revised from a 5 to 
an 8-level structure.  

Of the newer frameworks, Iceland’s and Norway’s both 
have seven levels. Slovenia has proposed 10.  



 Availability of  data through use of  a 

 EQF-portal 

 

 



 
http://ec.europa.eu/eqf/compare_en.htm 

 

http://ec.europa.eu/eqf/compare_en.htm
http://ec.europa.eu/eqf/compare_en.htm
http://ec.europa.eu/eqf/compare_en.htm




A quality assurance 

cycle, including planning, 

implementation, 

evaluation and review of 

VET 

A set of common 

quality criteria and 

indicative descriptors 

at system and 

provider level 

A set of indicators  
 

•that  fully respects the competence of Member States 

Complementary to EQF, ECVET and principles of validation of non-

formal and informal learning 

 The European Quality Assurance  

 Reference Framework – quality cycle 



 
 List of  Indicators    

 http://www.eqavet.eu/index.html  

 
1. Relevance of quality assurance systems for VET providers 

2. Investment in training of teachers and trainers 

3. Participation rate in VET programmes 

4. Completion rate in VET programmes 

5. Placement rate in VET programmes 

6. Utilisation of acquired skills at the workplace 

7. Unemployment rate 

8. Prevalence of vulnerable group 

9. Mechanisms to identify training needs in the labour market 

10. Schemes used to promote better access to VET  

 

http://www.eqavet.eu/index.html
http://www.eqavet.eu/index.html
http://www.eqavet.eu/index.html


  

Five documents to make your skills and qualifications 
clearly and easily understood in Europe 

 

 



European countries are increasingly emphasising the need to 
recognise the full range of an individual’s knowledge, skills and 
competences – those acquired not only at school, university or other 
education and training institutions, but also outside the formal 
system. 

This requires new approaches to validate such learning experiences 
(i.e. identify, document, assess and/or certify), making them usable 
for further studies or advancement in work. Helping people in 
this way could also make a contribution to smart, sustainable and 
inclusive growth. 

This is why the Commission has made a proposal for a Council 
Recommendation inviting EU governments to establish validation 
systems by 2015, linked to the European Qualifications Framework, 
including the possibility to obtain a full or partial qualification on 
the basis of non-formal or informal learning. 

The majority of EU Member States do not have a comprehensive 
validation system. 

 

  
 NFIL 

http://ec.europa.eu/europe2020/index_en.htm
http://ec.europa.eu/europe2020/index_en.htm
http://ec.europa.eu/education/lifelong-learning-policy/eqf_en.htm


 Proposal recommendation 

Ensure, by 2015, that a national system of validation of 
non-formal and informal learning27 is established providing 
the opportunity for citizens to  

Have their skills, knowledge and competences acquired 
through nonformal and informal learning, including via open 
educational resources, validated,  

Obtain a full or partial qualification on the basis of validated 
non-formal and informal learning experiences 

Ensure that the national system of validation of non-formal 
and informal learning includes the following elements: 
support, assistance, assessment, certification 

Ensure synchergie with ECTS and ECVET 



 
 Benefits of  validation 

 

Systematic validation mechanisms would make clear 
which skills are available in the European workforce: 

facilitating a better match between skills and labour 
demand, addressing skills shortages in growing sectors  

promoting better transferability of skills between 
companies and sectors  

helping citizens move around the EU to live and work.  

 



 

Validation of  NFIL; 

routes from learning to certification  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Learning in a study programme Assessment  Validation of learning 

outcomes using system 

designed for whole 

cohorts of candidates 

 

Certificate for formal 
qualification is 
issued 

Personal 

activities 

 

Living in a 
community  
 

Working 

 

 

Identification 

of knowledge, 

skills and 

competences 

Documentation of 

evidence of 

learning 

outcomes 

Validation of learning 

outcomes using 

systems designed to be 

responsive to 

individual candidates  

Standards/Referentiel,  

expected learning outcomes 

Decision to reflect on 

learning - the 

importance of 

motivation and 

guidance 

 

Decision to make 

learning visible or 

to produce a 

record of learning 

experience 

Decision on need 
for any 
supplementary 

learning 

Decision on further 
learning and 
further 
qualification 

Decision to seek 

and/or accept 

Informal (social) 

recognition  

Outcomes 

other than 

certification 

such as job 

promotion 

or 

exemption 

from part of 

a formal 

learning 
programme 



Non formal and 
informal learning 

Quality of VET systems 
Mutual trust 

Transparency of VET 
qualifications 
LO approach 

Progressive access to VET 
qualifications 
Transfer and recognition 

Promoting LLL 
Transfer and recognition from 
NFIL to formal system 

 A coherent set of  Recommendations  



 ESCO 

ESCO is the European 
multilingual classification 
linking skills and 
competences and 
qualifications to 
occupations and will be 
available to all labour 
market, education 
institutions and other 
stakeholders.  



Each pillar will have its own semantic structure.  

The occupations pillar of ESCO currently includes around 5 000 
occupations, that are organised under the 390 unit groups of the 
ISCO classification. Since a repository of terms and a semantic 
structure already existed in the EURES classification it is the pillar 
of ESCO that is developed the furthest.  

The skills/competences pillar will contain two large groups of 
skills/competences: Job specific skills/competences and 
transversal skills/competences which are by nature cross-
occupational.  

The qualifications pillar is under development, does not yet exist. 

Version pre-ESCOvO not yet published 



The basics of  ECVET Recommendation  



 ECVET: one of  several EU tools 

The European credit system for vocational 
education and training (ECVET) is one of 
several European tools designed to make 
qualifications systems more easily 
understood and flexible throughout the 
European Union (EU) and so support more 
mobility for workers and learners 



Transnational 

mobility  

 

Lifelong 

learning 

R 
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 Learning 

outcomes 

 

Transparency 

of  

qualifications  

 

Accumulation 

process  

 

Transfer 

process 

 

 ECVET objectives and technical 

 components 



 The objectives of  ECVET 

Instrument for mobility and 
recognition 

recognition of learners’ achievements 

stimulating exchanges and mutual trust 

Supporting mobility of European citizens 

recognition of learning outcomes without 
extending learners’ education and training 
pathways 

Facilitating lifelong learning 

 

 



 Recommendation  

What is the objective? 

What has to be done? 

What has to be implemented? 



 

 Recommendation 

 

What is the objective? 

Introduction 

 European Credit System for Vocational Education and 
Training (ECVET) is a technical framework for the transfer, 
recognition and, where appropriate, accumulation of 
individuals’ learning outcomes with a view to achieving a 
qualification.  



 
 Recommendation 
 

What has to be done? 



a preparatory period running until 2012, during which the Member 
States will be asked to create the necessary conditions and to adopt 
measures with a view to introducing ECVET 

each Member State may adopt and introduce ECVET (and also carry out 
tests and experiments) without waiting until 2012 

 Timetable 

a period for the gradual introduction of ECVET, running until 2014 

possible revision of the European Recommendation in 2014  



 Units with a  
summative character 

Sending 

provider 

Host  

provider  
Learning agreement 

The (unit) 
learning 

outcomes 
are 

assessed 

The 
individual 
acquires 

KSC 

Credit is awarded for the 
individual learning outcomes 

achieved 

Learner’s credit in a 
individual  transcript of 

record 

Credit is validated 

Learning outcomes are 
recognised and 

accumulated as part of the 
intended qualification, 
corresponding ECVET 
points are included    

1 

2 

3 

4 5 

6 

7 



 ECVET objectives and technical 

 components 

Transnational 
mobility  

 

Lifelong 
learning 
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 Learning 
outcomes 

 

Transparency 
of 

qualifications  
 

Accumulation 
process  

 

Transfer 
process 

 

 

Units of learning outcomes  

  
ECVET points  

 

Transcript of record  

 
Assessment of learning 

outcomes 

 
 

Validation of learning 
outcomes 

 
 

Recognition of learning 
outcomes 

 
 

Memorandum of 
understanding (partnership) 

  
Learning agreements 

 

Transparency of qualifications  Learners’ transcripts of record 



  

 ECVET Technical specifications 
 



 Learning outcomes 



 Learning outcomes  

 

Learning outcomes are statements of  

what a learner knows, understands and is able 
to do  

on completion of a learning process  

and which are defined in terms of knowledge, 
skills and competence  

 

 



 KSC 

’Knowledge’ means the outcome of the 
assimilation of information through learning. 
Knowledge is the body of facts, principles, 
theories and practices that is related to a field of 
work or study. 

’Skills’ means the ability to apply knowledge and 
know-how to complete tasks and solve problems. 

’Competence’ means the proven ability to use 
knowledge, skills and personal, social and/or 
methodological abilities, in work or study 
situations and in professional and personal 
development. 



 
Descriptors defining levels in EQF 
 

Knowledge Skills Competence 
Is described as theoretical 
and/or factual 

Are described as cognitive 
and practical 

Is described in terms of 
responsibility and autonomy 

Level 1: Basic general knowledge 

Level 2-7 hierarchy of ’knowledge’: 

Factual  

Facts, principles, processes and general 
concepts 

Comprehensive, specialised 

Awareness of boundaries 

Advanced  

Highly specialised 

Level 8: Knowledge at the most 

advanced frontier of a field of work 

or study and at the interface 

between fields 

 

Level 1: Basic skills required to carry 

out simple tasks 

Level 2-7 hierarchy of ’solve problems’: 

routine – specific– abstract– complex and 
unpredictable – critical 

Level 8: The most advanced and 

specialised skills and techniques, 

including synthesis and evaluation, 

required to solve critical problems in 

research and/or innovation and to 

extend and redefine existing 

knowledge or professional practice 

Level 1: Work or study under direct 

supervision in a structured context 

Level 2-7 hierarchy of  ’contexts’: 

usually predictable – unpredictable change 
– unpredictable – complex, unpredictable 
and require new strategic approaches 

Level 8: Demonstrate substantial 

authority, innovation, autonomy, 

scholarly and professional integrity 

and sustained commitment to the 

development of new ideas or 

processes in the forefront of work or 

study contexts including research 

Each of the 8 levels is defined by a set of descriptors indicating the L.O.  
relevant to qualifications at that level in any system of qualifications  
 



 Learning outcomes in EQF 

Levels Knowledge Skills Competence 

1 

2 

3 

4 

5 

6 

7 

8 

Learning outcomes - what a learner knows, 

understands and is able to do on completion of a 

learning process 

 

 The 8 levels distinguished by: 

– the complexity and depth of knowledge and   

   understanding 

– the degree of necessary support or instruction 

– the degree of integration and independence required 

– the range and complexity of practise/application 

– the degree of transparency and dynamics of situations 



 Learning outcomes 

The European definition of learning outcomes which uses the 
terms of knowledge, skills and competence (see EQF 
recommendation) is the common denominator that fits 
with the diversity of approaches to describing learning 
outcomes 

ECVET does not provide a template or a taxonomy 
concerning the format of learning outcomes 
descriptions. Such templates or classifications may exist at 
national, regional or system level (for example as part of a 
national qualifications framework) 

There are different approaches to identifying and describing 
learning outcomes depending on the qualifications system 

It is clear that application of the learning outcomes concept 
will vary, depending on whether the focus is VET, 
general or higher learning 

 



 Learning outcomes  

Increases consistency between the European tools (as they 
all follow this approach); 

Linking the occupational and the educational standards 
used for the definition of qualifications and VET learning 
processes, and, at a macro level, education and the labour 
market; 

Introducing a common language; 

Clarifying the relationships between different forms and 
contexts of learning; 

Call for dialogue on the relevance and quality of 
qualifications 



Learning 
outcomes 

Influence 
standards 

Occupational 

Educational 

Establish descriptors 
of qualification 

frameworks 

Describe  
qualifications 

Design 
curricula 

Design  
assessment 

Guidance 

Validation 

Flexible  
learning pathways 

CV 

 Various purposes 



Learning outcomes 
(examples)  

Formulation of learning outcomes and 
steps of learning outcomes  

“With reference to the representation of the learning 
outcomes, it was decided to abstain from differentiating 
them into knowledge, skills and competences. While this 
form of representation would correspond to the ECVET 
recommendation of the European Commission, learning 
outcomes should – following the agreement of the SME 
Master partners – reflect professional capacities in a 
comprehensive and transparent manner. A further division 
of the learning outcomes would have been contrary to both 
these claims.” 

www.ecvet-
projects.eu/Documents/S
ME-
Master_Manual_01.pdf 

http://www.ecvet-projects.eu/Documents/SME-Master_Manual_01.pdf
http://www.ecvet-projects.eu/Documents/SME-Master_Manual_01.pdf
http://www.ecvet-projects.eu/Documents/SME-Master_Manual_01.pdf
http://www.ecvet-projects.eu/Documents/SME-Master_Manual_01.pdf
http://www.ecvet-projects.eu/Documents/SME-Master_Manual_01.pdf
http://www.ecvet-projects.eu/Documents/SME-Master_Manual_01.pdf


Learning outcomes 
(examples)  



Learning outcomes 
(examples)  

http://www.evta.net/i

ntent/cominter.pdf 

http://www.evta.net/intent/cominter.pdf
http://www.evta.net/intent/cominter.pdf


Learning outcomes 
(examples)  



 Units 



 Units 

A unit is a component of a qualification, consisting of a 
coherent set of knowledge, skills and competence 
that can be assessed and validated 

Identify what learners can learn 

Describe the learning outcomes that the learner is 
expected to achieve 

It’s feasible what is to achieve 

The credit to this unit can be recognised 

 



 Units in relation to qualifications 

Depending on the existing regulations, units may be 
common to several qualifications 

or specific to one particular qualification 

 



 
How can learning outcomes be grouped 
to create units? 
 

 The learning outcomes relate to the same set of occupational 
    activities/tasks 



 
How can learning outcomes be grouped 
to create units? 

 

The fact that they are related 
to the same product or 
production technique 

 



 
How can learning outcomes be grouped 
to create units? 

 
 

They can also be grouped 
according to the stages in the 
production process or process 
of performing a service 

(Baltic education) 

 



 
How can learning outcomes be grouped 
to create units? 

 
 

They can be grouped in 
a unit because they 
relate to the same field 
of knowledge, skills or 
competence 



 Units with a  
summative character 

Sending 

provider 

Host  

provider  
Learning agreement 

The (unit) 
learning 

outcomes 
are 

assessed 

The 
individual 
acquires 

KSC 

Credit is awarded for the 
individual learning outcomes 

achieved 

Learner’s credit in a 
individual  transcript of 

record 

Credit is validated 

Learning outcomes are 
recognised and 

accumulated as part of the 
intended qualification, 
corresponding ECVET 
points are included    

1 

2 

3 

4 5 

6 

7 



 Units with a  
formative character 

Sending 

provider 

Host  

provider  
Learning agreement 

 
Formative 

assessment 

The 
individual 
acquires 

KSC 

KSC &Time in Europass 
documents  

Integrated part of the 
education and training 
pathway, but no part of 

the certification 
 

1 

2 

4 

5 

3 

Duration of practical training 
abroad is validated as part of 
the requirements (number of 

hours practice training) 



 Formative 

 units of LO for mobility 

Units designed with a formative character 

Units of LO only for mobility 

Integrated part of the education and training pathway 
(documented learning outcomes achieved) 

An additional certificate 

Duration of practical training abroad is validated as part 
of the requirements (number of hours practice training) 

The formative assessment for the module is recognised, 
but no part of the certification. It’s part of the education 
and training pathway 

 



 Small units advantages 

Units can be obtained in a rather short period of 
learning and therefore are particularly suitable 
for geographical mobility 

They can also be suitable for adult learners who 
combine learning and employment or learners 
who are at risk of dropping out from longer 
programmes 

 



 Small units disadvantages 

Because of the greater number of units in a 
qualification, this approach implies putting in 
place a large number of assessments 

Fragmentation of qualifications and of 
assessments may make it more difficult to 
identify whether the learner can combine all the 
knowledge, skills and competence in a more 
complex manner 

 



 Large units advantages 

Assessment of a larger unit enables learners to 
demonstrate their capacity to combine 
knowledge, skills and competence in view of 
delivering a more complex service or a product 

The number of summative assessments is small 

 



 Large units disadvantages 

More substantial amount of learning activities is required to 
prepare for a unit. Hence it may be difficult to achieve a full 
unit in the context of a short transnational mobility period 

The duration of learning activities preparing for the unit 
may be too substantial for learners outside initial VET to be 
able to benefit from accumulation 

 

 



  
ECVET points: technical specifications 
 



 Why do you need points? 

 

Motivation:  

Additional info for labor market 

Guidance for students 

Pathway (transparency) 

(for the students, for the system, financial 
reasons, minimal points for progress)? 



 Credit and ECVET point 

What is the difference between ECVET 
points and credit? 

ECVET points are not to be confused with credit.  

Credit designates the learning outcomes the learner has 
achieved.  

ECVET points provide information about the qualification 
and the units.  

Credit is transferred and accumulated.  

ECVET points provide information about the credit the 
learner has transferred and accumulated. 

 

 

 

 



 ECVET points 

 

Numerical representation of the overall 
weight of learning outcomes in 
qualification and of the relative weight of 
units in relation to the qualification. 

 



 ECVET points 

Allocation of ECVET points to a qualification is based on 
using a convention according to which 60 points are 
allocated to the learning outcomes expected to be 
achieved in a year of formal full time VET 

Each unit is allocated a number of points based on its 
relative weight within the qualification 

The relative importance of the unit LOs for labour market, for 
progressions to other qualification levels of for social integration 

The complexity, scope and volume of the unit LOs 

The effort necessary for a learner to acquire the knowledge, 
skills and competence required for the unit 

 



Transfer and accumulation of  

learning outcomes 
Sending 

provider 

Host  

provider  
Learning agreement 

The 
learning 

outcomes 
are 

assessed 

The 
individual 
acquires 

KSC 

Credit is awarded for the 
individual learning outcomes 

achieved 

Learner’s credit in a 
individual  transcript of 

record 

Credit is validated 

Learning outcomes are 
recognised and 

accumulated as part of the 
intended qualification, 
corresponding ECVET 
points are included    

1 

2 

3 

4 5 

6 

7 



       ECVET for Mobility 



Transfer and accumulation of 
learning outcomes 

Sending 

provider 

Host  

provider  
Learning agreement 

The 
learning 

outcomes 
are 

assessed 

The 
individual 
acquires 

KSC 

Credit is awarded for the 
individual learning outcomes 

achieved 

Learner’s credit in a 
individual  transcript of 

record 

Credit is validated 

Learning outcomes are 
recognised and 

accumulated as part of the 
intended qualification, 
corresponding ECVET 
points are included    

1 

2 

3 

4 5 

6 

7 



Different types of mobility 

 
Level 

 
Objectives 

 
Key 

elements 

 
Partnership 

 
Partnership 
agreement 

 
Pre-condition 

Level 0  
Study Visit 

 
EXPLORING 

Level 1   
Classical   
Mobility 

 
TESTING  
  

Level 2 
Structured 
mobility  

 
STRUCTURING  

Level 3 
recognised 
mobility  

 
RECOGNITION  



 Mutual trust 

Horizontal 

Horizontal trust between authorities with equivalent 

competencies from different countries  

Vertical trust between the 

national / sectoral authorities and 

VET provider 

Vertical 



Transfer and accumulation of 
learning outcomes 

Sending 

provider 

Host  

provider  Learning agreement 

The 
learning 

outcomes 
are 

assessed 

The 
individual 
acquires 

KSC 

Credit is awarded for 
the individual learning 

outcomes achieved 

Learner’s credit in a 
individual  transcript 

of record 

Credit is validated 

Learning outcomes are 
recognised and accumulated as 

part of the intended 
qualification, corresponding 
ECVET points are included    

1 

2 

3 

4 

5 

6 

7 

Memorandum of 

Understanding (MoU) 



Context A 
Qualification  
—  
(only if competent body 
A validates L.O. 
achieved in context B) 

NB! The L.O. gained are now an 

integrated part of his 

qualification 

ECVET’s purpose for mobility 



 What is a Memorandum of 
 Understanding? 

A MoU is an umbrella agreement 

A MoU is an agreement between competent 
institutions which sets the framework for credit 
transfer.  

It formalises the ECVET partnership by stating 
the mutual acceptance of the status and 
procedures of competent institutions involved.  

It also establishes partnership’s procedures for 
cooperation 



 What is a competent   
 institution? 

Institution which is responsible for designing and 
awarding qualifications or recognising units or 
other functions linked to ECVET, such as  

the allocation of ECVET points to qualifications 
and units,  

assessment,  

validation  

recognition of learning outcomes under the 
rules and practices of participating countries. 



 Partnership Quality  

Strategy definition 
• Creation of partnership 

• Identification of competent 
institutions 

• Elaboration of MoU 

 Establishment of MUTUAL TRUST 
 Partnership 

Quality  

Quantitative indicators need to 
be established such as: 

•Number of learners in 
mobility 

•Duration of mobilities 

•Etc. 



MoU examples 



MoU (examples)  



Learning agreement 



 Learning agreement 

Learning agreement 

Agreement at operational level 

Operational framework for mobility exchanges 

More detailed information about the qualifications 
concerned, the mobility exchange and the conditions for 
assessment, validation and recognition of credit 

The decision on who needs to sign such an agreement 
would also depend on the responsibilities of different 
actors within the qualifications system 



 Partnership Quality  

Strategy definition 
• Creation of partnership 

• Identification of competent 
insitutions 

• Elaboration of MoU 

 Establishment of MUTUAL TRUST 

Implementation 
• LAs (potentially many) 

• Assessment 

• PT 

• Actual mobility takes place 

 Partnership 
Quality  



Learning agreement 
(examples)  

The learner 
The sending 

partner 

The host 
partner 

http://www.freref.eu/opir/index.php


Learning agreement 
(examples)  



 Partnership Quality  

Strategy definition 
• Creation of partnership 

• Identification of competent 
insitutions 

• Elaboration of MoU 

 Establishment of MUTUAL TRUST 

Implementation 
• LAs (potentially many) 

• Assessment 

• PT 

• Actual mobility takes place 

 Partnership 
Quality  

Assessment 
Of the partnership 
(according, among 
others, to the 
quantitative criteria) 

Feedback 
Proposed modifications 
on the MoU 



 Functions and actors 



 

 
 Qualifications system  

 

 

Conception functions in VET Realisation functions in VET 

(F1)  

Design of  

qualifications 

 

 

(F2) 

Design of 

formal or non-

formal 

programmes 

(F3) 

Design of 

assessment/ 

validation 

process and 

procedures 

(F4) 

Carrying out 

the formal or  

non-formal 

programme 

(F5) 

Assessment of 

learning out-

comes (formal, 

non-formal and 

informal) 

(F6) 

Validation of 

learning out-

comes (formal, 

non-formal and 

informal) 

(F7) 

Certification/ 

recognition of 

learning out-

comes 

(including the 

award of 

qualification, 

certificate, 

diploma…) 

 

 

Transversal function 

(F8)  

Quality assurance  and  regulation 



 

 

 

Design of ECVET elements Use of ECVET for accumulation and Transfer 

(F1.1.)  

Description of 

qualifications 

in terms of 

units of 

learning 

outcomes  

 

(F1.2.) 

Allocation of 

ECVET 

points to 

qualifications 

and to units 

 

 

 

(F2) 

Link between 

units of 

learning 

outcomes and 

the formal or 

non-formal 

programme 

(F3) 

Link between 

assessment/ 

validation 

processes,  

the 

achievement of 

units of 

learning 

outcomes and 

award of 

associated 

ECVET points 

(F4) 

Practical use 

of learning 

outcomes and 

credit for 

mobility 

(F5.1.) 

Establishment 

of Learning 

agreements 

 

(F5.2.) 

Assessment of 

learning 

outcomes and 

award of 

corresponding  

credit  

(F6.1.) 

Recording of 

assessed 

learning 

outcomes and 

credit in the 

personal 

transcript 

(F6.2.) 

Validation of 

learning 

outcomes and 

of 

corresponding 

credit  

Award of 

corresponding 

ECVET points 

to the learner 

(F7) 

Recognition of 

learning 

outcomes and 

process for 

taking credit 

into account for 

the award of  

qualification 

(i.e. transfer 

and 

accumulation)  

 

 

Transversal functions 

(F8)   Establishment of Memoranda of Understanding 

          (all actors may be involved in establishment of a MoU directly or by delegation) 

(F9)   Provision of Information, its Documentation and Communication 

(F10) Funding and governance 


